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CHAPTER IV 

RESULTS AND DISCUSSION 

4.1 Results 

In this chapter, the researcher will describe the results of the research. The 

data that were analysed in this research were reading tasks of “English in Focus” 

textbooks for Junior High School published by The National Education 

Department. The textbooks have been used by students at the first, second, and 

third grade of the Junior High School. Book 1 is designed for the first grade, book 

2 is designed for the second grade, and book 3 is designed for the third grade. The 

reading tasks were analysed by using cognitive domain of Revised Bloom’s 

Taxonomy proposed by Anderson and Krathwohl (2001). In analysing cognitive 

level, the researcher was assisted by Cahyono as Co-researcher. 

The final results about the cognitive domain of Revised Bloom’s Taxonomy 

from reading tasks of “English in Focus” textbook for junior high school in book 

1, 2, and 3 are  displayed in the following table: 

Table 10. Cognitive domain of reading tasks in book 1, 2, and 3. 

No Cognitive domain Frequency  Percentage 

1 Remembering  30 98% 

2 Understanding  1 2% 

3 Applying  0 0% 

4 Analyzing  0 0% 

5 Evaluating  0 0% 

6 Creating  0 0% 

                   Total 31 100 % 
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Table 10 shows the result of the research, which were involved 31 reading 

tasks in three books. The data in the table showed that 98% tasks indicated 

remembering level, 2% tasks indicated understanding level and the other four 

levels was not used in the tasks. The table 7 showed that the reading tasks only 

contained low-level cognitive domain of the Revised Bloom’s Taxonomy. 

Book 1 of “English in Focus” for the first grade showed the result of the 

percentage of cognitive domain. The complete explanation about the Cognitive 

domain of Revised Bloom’s Taxonomy in reading tasks of “English in Focus” 

textbook used in book 1 for first years of Junior high school could be seen in the 

following table: 

Table 11. Cognitive domain book 1 

No Cognitive domain Frequency  Percentage 

1 Remembering  9 100% 

2 Understanding  0 0% 

3 Applying  0 0% 

4 Analyzing  0 0% 

5 Evaluating  0 0% 

6 Creating  0 0% 

                   Total 9 100 % 

 

Book 1 consists of 47 tasks and researcher took 9 tasks as random 

sampling. Those samples were taken by using proportional stratified random 

sampling technique. Table 11 shows that there were reading tasks included level 

of remembering, understanding, applying, analyzing, evaluating, and creating. 

There were 9 tasks used remembering level, 0 task used understanding level, 0 

task used applying level, 0 task used analyzing level, 0 task used evaluating, and 0 

task used creating level. 
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There is an example of cognitive domain of the Revised Bloom’s 

Taxonomy in reading task from book 1 “English in Focus” textbook for Junior 

High School: 

1. Remembering 

 
(Taken from “English in Focus” for First grade chapter 5/practice 2/ P.93) 

The cognitive domain in reading tasks above is remembering. 

Remembering involves activities to retrieve information from long-term memory. 

It can be identified from the verb used by the writer of the book in the tasks. The 

example above contains verb “list” as an operational verb that is usually used in 

the remembering process. 

Book 2 of the textbook showed different result with book 1. The complete 

explanation about the cognitive domain of Revised Bloom’s Taxonomy in reading 

tasks of “English in Focus” textbook used in book 2 for second years of Junior 

high school could be seen in the following table:  

Table 12. Cognitive domain book 2 

No Cognitive domain Frequency  Percentage 

1 Remembering  11 92% 

2 Understanding  1 8% 

3 Applying  0 0% 

4 Analyzing  0 0% 

5 Evaluating  0 0% 

6 Creating  0 0% 

                   Total 12  100% 
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The book consisted of 57 tasks and the researcher took 12 tasks as random 

sample. Those samples taken by using proportional stratified random sampling 

technique. Table 12 shows that there were reading tasks included level of 

remembering, understanding, applying, analyzing, evaluating, and creating. There 

were 11 tasks used remembering level, 1 task used understanding level, 0  task 

used applying level, 0 task used analyzing level, 0 tasks used evaluating, and 0 

task used creating level. 

There are examples of the cognitive domain of Revised Bloom’s 

Taxonomy in reading tasks from book 2 “English in Focus” textbook for Junior 

High School: 

1. Remembering 

 

 

(Taken from “English in Focus” for Second grade chapter 1/practice 4/ P.17) 

 The sample of the reading task above applied remembering level. This task 

indicates remembering level based on the instruction of the task, which is acquired 

to remember the text in previous task. Based on the characteristic of question in 

this level, the questions in the task above also indicate remembering level. 
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2. Understanding 

 

(Taken from “English in Focus” for Second grade chapter 1/practice 9/ P.19) 

The example of reading task above is understanding level of the cognitive 

domain of Revised Bloom’s Taxonomy. This sample task contains word “discuss” 

as an operational word, which indicates understanding level. This level is higher 

than remembering level. 

The result of analysis in the book 3 of “English in Focus” is also different 

from the two previous book. The complete explanation about the cognitive 

domain of Revised Bloom’s Taxonomy in reading tasks of “English in Focus” 

textbook that was used in book 3 for third years of Junior high school could be 

seen in the following table: 

Table 13. Cognitive domain book 3 

 

No Cognitive domain Frequency Percentage 

1 Remembering 10 100% 

2 Understanding 0 0% 

3 Applying 0 0% 

4 Analyzing 0 0% 

5 Evaluating 0 0% 

6 Creating 0 0% 

 Total 10 100% 
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Book 3 consists of 51 tasks and researcher took 10 tasks as random 

sample. Those samples taken by using proportional stratified random sampling 

technique. Table 13 shows that there were reading tasks included level of 

remembering, understanding, applying, analyzing, evaluating, and creating. There 

were 10 tasks used remembering level, 0 tasks used understanding level, 0  tasks 

used applying level, 0 tasks used analyzing level, 0 tasks used evaluating, and 0 

tasks used creating level. 

There are several examples of the cognitive domain of Revised Bloom’s 

Taxonomy in reading tasks from book 3 “English in Focus” textbook for Junior 

High School: 

1. Remembering 

 

(Taken from “English in Focus” for Third grade chapter 1/practice 7/ P.16) 

 The reading task above is an example of remembering level. This level can 

be recognized from word “identify” as an operational word which strongly 
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indicating remembering level. The questions in the example above also have 

characteristics as remembering level. 

4.2 Discussions  

Based on previous explanation, the researcher found some components of 

cognitive domain used in reading tasks of “English in Focus” textbook. The 

components of cognitive domain were remembering, understanding, applying, 

analyzing, evaluating, and creating (Anderson and Krathwohl: 2001). Those 

components are different from the original taxonomy proposed by Bloom. 

The reading tasks in “English in Focus” Textbook for Junior High School 

were dominated by remembering level. This level was used by 92% reading tasks 

in “English in Focus” textbook. Remembering level was the lowest level of 

cognitive domain in the Revised Bloom’s Taxonomy. This level included in 

remembering process in teaching and learning process. This level was only used 

to retrieve the information or knowledge from long-term memory and processing 

the knowledge to solve the problem. The assessment of remembering process in 

reading tasks of “English in Focus” textbook was often used questions form. The 

sample question about remembering process in reading tasks sometimes involved 

factual knowledge such as “where is the Borobudur temple was built?” Moreover, 

the tasks also required students to remember their own experiences in the past and 

retell those experiences sometimes. Therefore, they used remembering process in 

those kinds of assessment. 

The other cognitive domain found in reading tasks of “English in Focus” 

was understanding level. Understanding process was used by 2% reading tasks in 
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the textbook. It was a small amount of tasks that used this process. Understanding 

is one of parts of transferring process in teaching and learning process. This level 

is higher than remembering but less dominant in reading tasks of “English in 

Focus.” Mayer and Wittrock (1996) stated that transfer is an ability on solving 

new problems, answering new questions, or making easier to learn new materials 

by using the knowledge that was learned before. Therefore, this level was more 

difficult than remembering process and the usage of this level must be more 

dominant than the lower level. In fact, the researcher only found 2% of reading 

tasks used this level cognitive domain. The sample assessment of understanding 

process in reading tasks of “English in Focus” textbook was to discuss the 

meaning of one or more pictures about traffic sign they had seen before. In the 

process of discussion, the students recalled the information from their long-term 

memory and processed the information according to their comprehension about 

the sign. The students integrated the knowledge where they saw the picture and 

processed it to solve new problem about the meaning of those traffic signs. 

 The result of the research in book 1 showed that the reading tasks only 

focus on remembering process of teaching and learning process. As the researcher 

said in chapter two that the most important parts in cognitive process are retention 

and transferring. According to Mayer and Wittrock (1996) transfer is an ability on 

solving new problems, answering new questions, or making easier to learn new 

materials by using the knowledge that is learned before. In other hand Bransford, 

at al in Anderson and Krathwohl (2001) stated that the objectives of retention are 

charging the students to remember what they have learned and transferring 

process requires the students just not only to remember, but also to comprehend 
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and use what they have learned. Therefore, the all components of the cognitive 

domain of Revised Bloom’s Taxonomy have the important role to develop 

student’s critical thinking as well as transferring or remembering process in 

teaching and learning process. 

 The book 2 also showed that dominant component of cognitive domain is 

remembering. Understanding level was only used 8% in book 2. The same result 

could also be seen on the result of book 3. In the book 3, the researcher did not 

find another component of cognitive process. In conclusion, reading tasks in 

“English in Focus” textbooks for junior high school only contained remembering 

level of cognitive domain and could not be used to develop student’s critical 

thinking. 

The result of this research was compared to some theories and related 

studies explained in chapter II to see whether there was similarity or different. 

After analysing cognitive domain in “English in Focus” especially reading tasks, 

it could be seen that the result of this research was different from the theories and 

related findings explained previously.  

The findings of this research were different form the previous study that 

was conducted by three researchers. Noprika (2006) had conducted research that 

was aimed to find out the Reading Tasks in English Textbooks for Junior High 

School Published by Erlangga by Using Cognitive Domain of Bloom’s Taxonomy 

(original taxonomy). The focus was different; therefore, the result was 

automatically different. The result of this research showed that the highest 

percentage for all series were comprehension. The percentage of reading task for 
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the first book was 55.1%, for the second book was 53.8%, and for the third book 

was 59.1%. The highest-level evaluation was not applied in all three books series. 

Anggraeni (2013) conducted a research entitled The Analysis of Reading 

Questions Based on Revised Bloom’s Taxonomy in English Textbooks for Senior 

High Schools Grade X. This study was intended to describe the question forms 

and the categories of reading questions based on Revised Bloom’s Taxonomy as 

the widely used taxonomy in education. The results of this study were divided into 

three parts. The first dealt with the question forms in both textbooks. The second 

part was Revised Bloom’s Taxonomy categories found. The first textbook had six 

categories: remembering factual knowledge, understanding factual knowledge, 

understanding conceptual knowledge, applying factual knowledge, applying 

conceptual knowledge, and analyzing conceptual knowledge, while the second 

textbook consisted of nine categories: remembering factual knowledge, 

understanding factual knowledge, understanding conceptual knowledge, analyzing 

factual knowledge, analyzing conceptual knowledge, evaluating factual 

knowledge, evaluating conceptual knowledge, creating factual knowledge, and 

creating conceptual knowledge. 

The third part was the frequency of Revised Bloom’s Taxonomy 

categories in each monologue text. This study found that the questions in the low 

levels of thinking (remembering, understanding, and applying) were dominant, 

while the questions in the high levels of thinking (analyzing, evaluating, and 

creating) were limited. 

Novianti (2002) had conducted a research, which was aimed to reveal task 

categories in English textbooks for senior high schools published by the 
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department of national education based on cognitive domain of bloom’s 

taxonomy. The population of this research was all units in English textbook while 

the sample was units in English textbook for the first, second, and third year 

students, selected by employing the systematic random sampling technique. The 

data were selected by identifying all tasks in the sample, categorizing, and 

analysing them based on bloom’s taxonomy (cognitive domain), comprising 

knowledge, comprehension, application, analysis, synthesis, and evaluation 

categories. The results show that there were five categories, which were applied in 

three book-series. It was also found that the most of the tasks categories mainly 

focused on lower level cognitive categories, namely knowledge and 

comprehension category. While application, analysis, and synthesis only 

constituted a small percentage. The highest-level category (evaluation) did not 

exist. 

Based on the explanation above, the researcher also analysed six 

components of the cognitive domain of Revised Bloom’s Taxonomy in reading 

tasks based on Anderson and Krathwohl. This study only focused to analyse 

reading tasks. The result shows that reading task in “English in Focus” only used 

remembering and understanding level of the cognitive domain of Revised 

Bloom’s Taxonomy proposed by Anderson and Krathwohl (2001). The 

percentage of remembering level was dominantly achieved 98% and 

understanding level only achieved 2%. This finding was different with previous 

research because two previous researches used original taxonomy and one 

previous research showed different focus and result. 
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CHAPTER V 

CONCLUSION AND SUGGESTION 

5.1 Conclusion 

The researcher used six elements of the cognitive domain of  Revised 

Bloom’s Taxonomy namely remembering, understanding, applying, analyzing, 

evaluating, and creating (Anderson and Krathwohl: 2001) to analyse reading tasks 

in “English in Focus” textbook for first, second and third grade.. The researcher 

implemented proportional stratified random sampling technique to get sample of 

this research. After had analysed the tasks in the textbooks, the researcher got the 

result and made conclusion as follow: 

1) The reading tasks in “English in Focus” Textbook for Junior High School 

only contain remembering and understanding level of cognitive domain of 

Revised Bloom’s Taxonomy proposed by Anderson and Krathwohl (2001). 

2).  The dominant cognitive domain of Revised Bloom’s Taxonomy proposed 

by Anderson and Krathwohl (2001) in reading tasks of “English in Focus” 

Textbook for Junior High School is remembering level 
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5.2 Suggestion 

 There are some suggestions that the researcher can propose after doing the 

analysis as follow: 

1.  Almost all of Reading tasks of “English in Focus” textbook used 

remembering level of cognitive domain of Revised Bloom’s Taxonomy. 

Therefore, the English teachers should reconsider before using reading 

tasks of “English in Focus” textbook in teaching and learning process 

because it only contains low level of cognitive process. 

2. The researcher just studies six components of the cognitive domain of 

Revised Bloom’s Taxonomy in reading tasks of “English in Focus” 

textbook for junior high school. Therefore, further research is very much 

necessary. It is suggested to the other researcher to investigate the 

components of knowledge domain of Revised Bloom’s Taxonomy to 

complete the research about cognitive domain as part of Revised Bloom’s 

Taxonomy. 
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Appendix 1. Stratified Random Sampling By SPSS (Statistical Program for 

Social Science): 
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Appendix 2. Sample of the research: 
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Appendix 3. Data analyzed by researcher 
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Appendix 4. Data analyzed by Co-researcher 
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Cognitive process dimention 

Remembering Understanding Applying Analyzing Evaluating Creating 
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Cognitive process dimention 
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Appendix 5. 

 

Tabel 2. Activities and reading type 

 

Type of reading Activities 

1. Perceptive reading 

 

 

2. Selective reading 

 

 

3. Interactive reading 

 

 

 

 

 

4. Extensive reading 

1. Reading aloud, written response, 

multiple choices, picture cued 

items 

2. Multiple choice, matching tasks, 

editing tasks, picture cued items, 

gap filling tasks 

3. Cloze tasks, impromptu reading 

plus comprehension question, short 

answer tasks, editing longer tasks, 

scanning, ordering tasks, 

information transfers: reading 

chart, map, graph, diagram 

4. Skimming tasks, summarizing and 

responding, note-taking and 

outlining. 
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Appendix 6. 

 

Tabel 3. Cognitive Process Dimension 

 

Categorize and 

cognitive process 

The other name Definition and Exemplification 

1. Remembering – Taking knowledge and long term memory 

1.1 Recognizing 

 

 

 

 

1.2 Recalling 

Identifying 

 

 

 

 

Adopting 

Adopting the knowledge in long term 

memory which appropriate with the 

knowledge itself (for example 

recognize the date of important event in 

history of indonesia) 

Taking relevant knowledge from long 

term memory (for example, remain the 

date of important moment in history of 

indonesia). 

2. Understanding – Reconstructing meaning from the lesson including what are 

students spoken, written or imagine by teacher 

2.1 Interpreting 

 

 

 

 

 

2.2 Exemplifying 

 

 

 

 

2.3 Classifying 

 

 

 

2.4 Summarizing 

 

 

 

2.5 Inferring 

 

 

 

 

 

2.6 Comparing 

 

 

Clarifying, 

Paraphrasing, 

Representating, 

Translating,  

 

Illustrating, 

Giving 

example,  

 

 

 

Categorizing, 

Grouping 

 

 

Abstracting, 

Generalizing 

 

 

Summarizing, 

Extrapolating, 

Interpolating, 

Predicting 

 

 

Contrasting, 

Changing an imagination in certain 

form ( for example, numbers) to 

another form (for example words).(for 

example, paraphrasing expression and 

important documents). 

 

Finding example or illustration about 

the concepts and principles (for 

example, giving example about typicals 

in painting? 

 

Determining something into a category 

(e.g classifying mental disability which 

has been researched or explained). 

 

Abstracting general theme or main 

point. (e.g writing short resume about 

events in television). 

 

Making a logical  conclusion from the 

information accepted (e.g, in learning 

foreign language, students concluding 

grammar and structure based on the 

examples given by the teacher). 

 

Establishing relation between two 

ideas, objects, and etc. (e.g, comparing 

historical events with the situation 
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2.7 Explaining 

Mapping, 

Checking, 

 

 

Modelling 

nowadays). 

 

Modelling clausal relationship in a 

system. (e.g, explaining the cause of 

important events of 18th  century in 

indonesia) 

3. Aplying – Aplying or using a prosedure in certain circumstance 

3.1 Executing 

 

 

3.2 Implementing 

Performing 

 

 

Using 

Aplying a prosedure on the familiar 

assignment.(e.g, deviding a number 

with the others, both of number consist 

of some digit). 

Aplying a prosedure to unfamiliar 

assignment. (e.g, using second 

newton’s law to the appropriate 

context). 

4. Analyzing – Breaking the lesson materials into parts of arrangement and 

establishing the relationship between one part to another and the relationship 

between parts with the whole structures or objectives. 

4.1 Differentiating 

 

 

 

 

 

 

4.2 Organizing 

 

 

 

 

 

 

4.3 Attributing 

Separating, 

Classifying, 

Focusing, 

Choosing 

 

 

 

Finding 

coherency, 

Fusing, Making 

sketch, 

Describing role, 

Structuring 

 

Deconstrucing 

 

Differentiating relevant lesson 

materials with the unrelevant materials, 

the important parts and unimportant 

parts. (e.g, differentiating between 

relevant number and unrelevant 

number in mathematics task). 

 

Differentiating how the elements work 

or function in a structure. (e.g, 

arranging evidences in history in which 

support or  opposing a historical 

explanation). 

 

 

Establishing point of view, biased, 

value, or objective behind the lesson 

material. (e.g, showing the point of 

view an essay’s writer based on the 

writer’s political point of view) 

5. Evaluating – Making decision based on criteria or standard 

5.1 Checking 

 

 

 

 

 

 

Coordinating, 

Detecting, 

Monitoring, 

Assessing 

 

 

 

Finding inconsistencies  or mistakes in 

a process or product, determining 

whether a process or product has 

internal consistency, finding efectivity 

a prosedure which is practicing. (e.g, 

checking whether the conclusion a 

scientist matching with observation 
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5.2 Criticizing 

 

 

Grading 

data or not). 

 

Finding inconsistency between a 

product and external criteria; 

establishing whether a  product has 

external consistency; finding accuracy 

a prosedure to solve the problem. (e.g, 

establishing the best method from two 

methods to solve a problem) 

6. Creating – Joining parts to perform something new or coherent or to make 

original product. 

6.1 Formulating 

 

 

 

6.2 Planning 

 

 

 

6.3 Producing 

Making 

hypothesis 

 

Designing 

 

 

 

Constructing 

Making hypothesis based on criteria 

(e.g, making hypothesis about the cause 

of a phenomenon). 

 

Planning a prosedure to solve a task. 

(e.g, planning a research proposal about 

a particular historical topic). 

 

Creating a pruduct. (e.g, creating a 

habitat for particular species in specific 

objective) 

 

 

 

 

 

 

 



 REMEMBERING UNDERSTANDING APPLYING ANALYZING EVALUATING CREATING 

V
E

R
B

S
 

Tell, list, describe, 

relate, locate, write, 

find, state name, 

identify, label, recall, 

define, recognize, 

match, reproduce, 

memorize, draw, select, 

write, recite 

Explain, interpret, outline, 

discuss, distinguish, 

predict, restate, translate, 

compare, describe, relate, 

generalize, summarize, 

paraphrase, convert, 

demonstrate, visualize, 

find out more information 

about 

Solve, show, use, 

illustrate, construct, 

complete, examine, 

classify, choose, 

interpret, make, change, 

apply, produce, translate, 

calculate, manipulate, 

modify 

Analyze, distinguish, 

examine, compare, 

contrast, investigate 

categorize, identify, 

explain, separate, 

advertise, take apart, 

differentiate, 

subdivide, deduce 

Judge, select, choose, 

decide, justify, debate, 

verify, argue, 

recommend, assess, 

discuss, rate, prioritize, 

determine, weigh, 

critique, evaluate, 

defend 

Create, invent, 

compose, predict, 

plan, construct, 

design, imagine, 

propose, devise, 

formulate, combine, 

hypothesize, originate, 

add to, forecast 

S
A

M
P

L
E

 Q
U

E
S

T
IO

N
 S

T
E

M
S

 

What happened after...? 

How many...? 

Who was it that...? 

Can you name the...? 

Describe what 

happened at.... 

Who spoke to...? 

Can you tell why...? 

 

 

Can you write in your 

own words...? 

Can you write a brief 

outline...? 

What do you think could 

have happened next...? 

Who do you think...? 

What was the main 

idea...? 

Can you distinguish 

between...? 

Do you know another 

instance where...? 

Could this have 

happened in...? 

Can you group by 

characteristics such as...? 

What factors would you 

change if...? 

Can you apply the 

method used to some 

experience of your 

own...? 

If ... happened, what 

might the ending have 

been? 

How was this similar 

to...? 

What was the 

underlying theme of...? 

What do you see as 

other possible 

outcomes? 

Why did ... changes 

occur?  

Can you compare your 

... with that presented 

in...? 

Can you explain what 

must have happened 

when...? 

Is there a better 

solution to...? 

Judge the value of.... 

Can you defend your 

position about...? 

Do you think ... is a 

good or a bad thing? 

How would you have 

handled...? 

What changes to ... 

would you 

recommend? 

Can you design a ... to 

...? 

Why not compose a 

song about...? 

Can you see a possible 

solution to...? 

If you had access to 

all resources how 

would you deal 

with...? 

Why don't you devise 

your own way to deal 

with...? 

What would happen 

if...? 

 

Appendix 7. 

Tabel 5. Verbs, Sample question stems, Potential activities and products 
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 REMEMBERING UNDERSTANDING APPLYING ANALYZING EVALUATING CREATING 

S
A

M
P

L
E

 Q
U

E
S

T
IO

N
 

S
T

E
M

S
 

Find the meaning of.... 

What is...? 

Which is true or 

false...? 

What differences exist 

between...? 

Can you provide an 

example of what you 

mean...? 

Can you provide a 

definition for...? 

What questions would 

you ask of...? 

From the information 

given, can you develop a 

set of instructions 

about...? 

Would this information 

be useful if you had...? 

What are some of the 

problems of...? 

Can you distinguish 

between...? 

What were some of the 

motives behind...? 

What was the turning 

point in the game? 

What was the problem 

with...? 

Do you believe …? 

Are you a ... person? 

How would you feel 

if...? 

How effective are...? 

What do you think 

about...? 

How many ways can 

you...? 

Can you create new 

and unusual uses 

for...? 

Can you write a new 

recipe for a tasty dish? 

Can you develop a 

proposal which 

would...? 

P
O

T
E

N
T

IA
L

 A
C

T
IV

IT
IE

S
 A

N
D

 

P
R

O
D

U
C

T
S

 

Make a list of the main 

events. 

Make a timeline of 

events. 

Make a facts chart. 

Write a list of any 

pieces of information 

you can remember.  

List all the .... in the 

story. 

Cut out or draw pictures 

to show a particular event. 

Illustrate what you think 

the main idea was. 

Make a cartoon strip 

showing the sequence of 

events. 

Write and perform a play 

based on the story. 

Retell the story in your 

words. 

Construct a model to 

demonstrate how it will 

work. 

Make a diorama to 

illustrate an important 

event. 

Make a scrapbook about 

the areas of study. 

Make a paper- Mache 

map to include relevant 

information about an 

event. 

Design a questionnaire 

to gather information. 

Write a commercial to 

sell a new product. 

Conduct an 

investigation to 

produce information to 

support a view. 

Make a flow chart to 

show the critical 

stages. 

Construct a graph to 

illustrate selected 

information. 

Prepare a list of criteria 

to judge a ... show. 

Indicate priority and 

ratings. 

Conduct a debate about 

an issue of special 

interest. 

Make a booklet about 5 

rules you see as 

important. Convince 

others. 

Form a panel to discuss 

views, e.g. "Learning 

at School." 

Invent a machine to 

do a specific task. 

Design a building to 

house your study. 

Create a new product. 

Give it a name and 

plan a marketing 

campaign. 

Write about your 

feelings in relation 

to... 

Write a TV show, 

play, puppet show, 

role play, song or 

pantomime about... 
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P
O

T
E

N
T

IA
L

 A
C

T
IV

IT
IE

S
 A

N
D

 

P
R

O
D

U
C

T
S

 

Make a chart 

showing... 

Make an acrostic. 

Recite a poem. 

Paint a picture of some 

aspect you like. 

Write a summary report 

of an event. 

Prepare a flow chart to 

illustrate the sequence of 

events. 

Make a coloring book. 

Take a collection of 

photographs to 

demonstrate a particular 

point. 

Make up a puzzle game 

using the ideas from the 

study area. 

Make a clay model of an 

item in the material. 

Design a market strategy 

for your product using a 

known strategy as a 

model. 

Dress a doll in national 

costume. 

Paint a mural using the 

same materials. 

Write a textbook about... 

for others. 

Make a jigsaw puzzle. 

Make a family tree 

showing relationships. 

Put on a play about the 

study area. 

Write a biography of 

the study person. 

Prepare a report about 

the area of study. 

Arrange a party. Make 

all the arrangements 

and record the steps 

needed. 

Review a work of art in 

terms of form, color 

and texture. 

Write a letter to ... 

advising changes 

needed at... 

Write a half yearly 

report. 

Prepare a case to 

present your view 

about... 

Design a record, book, 

or magazine cover 

for... 

Make up a new 

language code and 

write material using it. 

Sell an idea. 

Devise a way to... 

Compose a rhythm or 

put new words to a 

known melody. 
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