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CHAPTER IV

RESULT AND DISCUSSION

This chapter will discuss about the result and discussion of this research to

answer the research question. The research question was formulated as follow:

“to what extent can peer editing technique improve students’ writing skill at

Grade VIII1 of SMP N 3 Kota Bengkulu?” To answer the research question, the

researcher used the quantitative and qualitative data. The quantitative data was

collected from students’ writing tests. In addition, qualitative data was collected

from observation checklists and field notes and interviews. The data of this

research were collected from March 3th until April 3th 2014. The data were

collected and analyzed as the result of this research.

4.1 Result of the Research

4.1.1 Description of Action Research

4.1.1.1 Description of Baseline Data

Doing this research, before the researcher was applying peer

editing technique in the classroom, the researcher got a students’

writing score of students’ writing test as preliminary study from an

English teacher at Grade VIII1 of SMP N 3 Kota Bengkulu. The

preliminary data was used as a baseline data of this research. Based on

the preliminary study done by the English teacher at Grade VIII1 of

SMP N 3 Kota Bengkulu on October 5th, 2013. There was 65% of
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students did not pass the standard minimum score used in SMP N 3

Kota Bengkulu. The result of the baseline data can be seen in the

following table:

Table 4.1 Result of Baseline Data

Based on the table above, the result of the baseline data

showed that total of the students’ from 26 students, only 9 students

(35%) passed the standard minimum score, while 17 students (65%)

did not pass the standard minimum score.

Referring to the data above, the students’ writing skill should

be improved. To improve the students’ writing skill, the researcher

used a peer editing technique. In conducted the research, the

researcher did two cycles of action research. The first cycle focused

on organizing the paragraph, including topic, supporting and

concluding sentences. The second cycle focused on a simple past form

that was used in recount text.

4.1.1.2 Description of Cycle 1

In this cycle, there were three meetings which were consisted of four

steps in doing the action research. The steps were plan, action, observe, and

reflect. The researcher only focused on organizing the paragraph including topic,

Category (based on
the standard

minimum score ≥ 75)

Frequency (from 26
students)

Percentage
(%)

Passed 9 35%

Failed 17 65%
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supporting and concluding sentences because it was one of the problem that was

faced by the students. At the end of the cycle, there was a students’ writing test

about recount text.

4.1.1.2.1 Plan

In this step, researcher prepared the entire instruments

including research schedule, syllabus, lesson plan, students’ writing

test, students’ and teacher’s observation checklist and field note, and

teaching and learning materials that was implemented in teaching and

learning process.

The research schedule was managed according to school

schedule. The first meeting was done on Monday, March 10th 2014.

The second meeting was done on Wednesday, March 13th 2014. The

last meeting was done on Friday, March 14th 2014.

The researcher got the syllabus from the English teacher of

grade VIII1 of SMP N 3 Kota Bengkulu. From the syllabus, the

researcher designed a lesson plan, teaching and learning material for

teaching and learning process. Based on the syllabus, the material that

should be taught was recount text. In teaching and learning of the

writing recount text, the researcher only focused on organizing the

paragraph including topic, supporting and concluding sentences. The

researcher only focused on the aspects in the first cycle because it was

the difficulty of the students in writing skill.
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At the end of the cycle, there was a writing test about

recount text. It was used to know the progress of the students in writing

recount text. The item of the writing test consisted of one question that

related to the topic. The students were given a topic about “My

Activity”. The test was designed based on lesson plan that relevant to

the syllabus that teacher used.

The students’ and teacher’s observation checklists and field

notes designed based on the lesson plan as guidance in teaching and

learning process. The students’ observation checklists and field notes

was used to know about the students’ attitude toward the teaching and

learning process (students’ enthusiasm, attention, and participation

during the action using peer editing technique). Besides that, the

teacher’s observation and field note was used to know about how the

teacher teaches, explains the material, and manages the class.

4.1.1.2.2 Action

The action was implemented based on the lesson plan. It

conducted in three meetings. The first meeting was done on Monday,

March 10th 2014. The second meeting was done on Wednesday,

March 13th 2014. The last meeting was done on Friday, March 14th

2014.

In the first meeting, the researcher’s role was a teacher to

teach the students about recount text by using peer editing technique

to improve students’ writing skill. The researcher implemented the
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technique based on the lesson plan. The activities at the first meeting

were described as follows:

1) The teacher gave an example of recount text.

2) The teacher asked the students to read the text.

3) The teacher explained detail about generic structure and language

features of recount text.

4) The teacher focused on the explanation about paragraph

organization or paragraph structure (a paragraph has three major

structural parts: a topic, supporting, and concluding sentence).

The topic sentence was usually in the first sentence of the

paragraph. The supporting sentences developed the topic

sentence. It explained the topic sentence by giving facts (it was in

recount text). For example, in writing the supporting sentences

used chronological conjunctions (chronological order) such as

first, second, and third. The concluding sentences as a signal the

end of the paragraph.

5) The teacher asked the students to identify the topic, supporting,

and concluding sentence of recount text.

6) After the students understood about the material that had been

taught, the teacher gave a clear explanation about peer editing

technique and how to use the technique.

In the second meeting, the researcher continued to teach the

materials based on the lesson plan. In this meeting, the teacher gave an
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exercise activity about writing recount text using peer editing

technique as a class activity. It was an exercise to make the students

understand how to write recount text clearly using peer editing

technique. The class activities at the second meeting were described as

follows:

1. The teacher asked the students to discus their homework.

2. The teacher asked the students to write a recount text and applied

the peer editing technique to maximize the students’ writing skill.

3. The teacher asked the students to work in pairs of two students

and shared their writing.

4. The teacher gave peer editing checklist to the students before the

students do peer editing in their writing (see Appendix 6).

5. The teacher asked the students to read and give the comments on

their peer writing.

6. The teacher asked to the students to focus on aspect of

organization of the paragraph whether in one paragraph consist of

topic, supporting, and concluding sentences or not. In addition,

point out the strengths and weaknesses in the development of the

topic, to ask questions directed at clarifying confusing parts, and

to make suggestions for improvement.

7. The students revised and corrected their writing based on the peer

feedback during the classroom activity.
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The last meeting was done on Friday, March, 14th 2014. In

this meeting, the researcher only gave a writing test to know the

progress of the students’ skill in writing recount text. The item of this

test consisted of one question that related to the topic, the topic about

“My Activity”. The test was designed based on the lesson plan that

relevant to the syllabus that teacher used. The researcher scored the

students’ writing test by using the modified scoring guide for recount

text adapted from Heaton (1988).

4.1.1.2.3 Observe

This observation was done only at the first and second

meetings. In the third meeting, the researcher only gave a test for the

students. The students’ writing test was used to know the progress of

the students. In addition, the researcher observed students activity

during the teaching and learning process to know the students’ attitude

in teaching and learning writing skill. The researcher was helped by an

observer as co-researcher. The observation of this research was done

by the co-researcher who observed about the teacher’s and students’

preparation, the class condition, teacher’s explanation during the

implementation of peer editing technique in teaching and learning

process by using an observation checklist and field notes.

First, the result of students’ writing test about recount text.

The students’ writing test was scored by using the modified scoring

guide for recount text adapted from Heaton (1988). The result of the

students’ writing test per-aspects can be seen in the following table:
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Table 4.2 Percentage of the Students’ Writing Score Per-Aspects in
Cycle 1

Based on the table above, there were three aspects that used

to score the students’ writing test. First, content’s aspect was one

aspect that was important in writing. The content’s score of the

student’s writing test shows that 80% or 21 students passed the aspect.

In this cycle, the researcher did not focus on the content of their

writing because it was not a problem that faced by the students. So,

the researcher only focus on the two aspects above, that was

organization and grammatical error or simple past tense. At the first

cycle, the researcher only focused on the organization of the text. The

result of the organization shows that 85% or 22 students of the total

students passed the aspect. Meanwhile, the result of the grammatical

error or simple past tense shows that 35% or 9 students who did not

pass or failed. It means that the students’ writing skill especially in

grammatical mistake should be improved.

Aspects
Scouring

Frequency (students
who passed the

standard point per-
aspects)

Percentage
(%)

Category

Content
(≥11 point) 

21 80% Passed

Organization
(45 point)

22 85% Passed

Simple Past
Tense

(≥25 point) 

9 35% Failed
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Furthermore, there was the result of the percentage of

students’ writing test based on the total of the three aspects. The result

of the students’ writing score can be seen in the following table:

Table 4.3 Percentage of Students’ Writing Test Based on the Total of
the Three Aspects

Based on the table above, the percentage of the students’

writing test based on the total of the three aspects shows that 38% or

10 students of total students (26 students) who did not pass the writing

test. Besides, the percentage of the students’ writing test based on the

total of the three aspects shows that 62% or 16 students of total

students (26 students) who passed the writing test. Meanwhile, the

percentage of the students’ writing test at first cycle was only

improved on the organization and content aspects of writing. For the

grammatical aspect, the students did not pass the aspect. As a result,

the result of the students’ writing test first cycle had been improved by

comparing from the baseline data.

There was an improvement of the students’ writing score

from the baseline data to first cycle. The comparison of the students’

score as the result of the first cycle and the baseline data can be seen

in the following chart:

Category Percentage
(%)

Frequency (students who passed
the standard score)

Passed 62% 16

Did not pass 38% 10
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Chart 4.1. Improvement of Students’ Score from Baseline Data to
Cycle 1

Based on the chart above, the improvement of students’

score from the baseline data to first cycle shows that a significant

result. At the baseline data, there were 65% or 16 students of the total

students who did not pass the standard minimum score

of the students who passed the standard minimum score was only 35%

or 9 students. On the other hand, the result of the students’ writing test

at first cycle showed that an improvement from the preliminary data.

There were 62% or 16 students of the total students who passed the

standard minimum score ≥75. And the total of the students who did 

ss the standard minimum score was 38% or 10 students.

Based on the result of the students’ writing test, the

improvement of the students’ writing score from baseline data to first

cycle was 38%. It means that the researcher should be improved the

writing skill to achieved the indicator of success of this
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research. In getting the improvement of the students’ writing skill

especially in grammatical error by using peer editing technique, the

researcher was taken as consideration to plan the next cycle.

Moreover, there were some results of students’ observation

checklists and field notes that should be revised in second cycle. First,

the students’ preparation was good. The students prepared themselves

to learn and all the things needed in learning activity. Meanwhile, only

5 students did not bring dictionary in the learning process. It was

needed for their learning process especially in commenting the

students’ writing activity. They needed a dictionary for source to get

the meaning of some word that they were not known about the word

and to increase some new vocabulary. It made easy for the students to

get the meaning based on the context. In English, there were many

words that had a different meaning. So, the students should be used a

dictionary in the learning process.

Second, the students’ condition in teaching and learning

process was still noisy. Some students or 7 students prefer being silent

to ask questions, but they made some noise in whilst teaching. There

were 7 students who were still noisy and did not pay attention to the

steps of peer editing technique. As a result, they had a difficulty in

commenting their friend’s writing. Besides there were two students

can not write the recount text immediately, they needed more time to

write the text. Both of them made the class’ condition were noisy, so
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they spent the time to talk each other. They did not do the task

completely in the appropriate time.

On the other hand, there were some a good result of the

students’ observation checklists and field notes. First, almost all of the

students had a good attitude in preparation to learn, prepared all the

things needed in learning activity, and paid attention to the

explanation about the material. In addition, the students showed their

enthusiasm. For instance, the students were actively involved in

teaching and learning process. When the students wrote the recount

text, they did the task immediately and enthusiastically. After

finishing write the text, they did the peer editing activity. When the

activity started, the students showed their interest in commenting their

friend’s writing. The students did the task collaboratively determining

answers and explanations together with their partner. While

commenting their partner’s writing, they gave a good feedback for

their partner writing. If they did not know about something, they

would be gave an explanation until they understood.

Moreover, there were some results of teacher’s observation

checklists and field notes that should be revised in second cycle. First,

the teacher’s explanation should be explained more detail until the

students understood about the steps of implementing peer editing

technique. Most of the students understood about the steps of peer

editing technique, but there were 9 students who did not understand

about the steps. It happened because 9 students were noisy when the
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teacher explained the steps of peer editing technique. So, the teacher

should be given more explanation for both of the students. Second, the

teacher should be controlled the condition of the class (the students

still noisy in the classroom). Almost all of the students kept silent and

paid attention when the teacher explained the material, but 9 students

were still noisy, like talking to each other and laughing during the

learning activity. The last, the teacher was less control at the end of

the activity. Most of the students started to leave the classroom during

the post teaching and learning process. It made the class condition lost

control, so the teacher should be controlled the students until at the

end of the class activity.

Besides some results of teacher’s observation checklist and

field notes that should be revised in second cycle above, there were

some good results of teacher’s observation checklist and field notes.

Firstly, the teacher had a good preparation for the students to learn. In

preparing the material, the teacher had a good point to make the

students ready to study. The students gave a positive respond when the

teacher entered the classroom. Besides, the teacher used a media

effectively. The teacher used the whiteboard, English Book and LCD

when the teacher explained the materials. It was used to support the

teaching and learning process. Secondly, the teacher gave a good

feedback to students on their learning process. While the teaching and

learning process, the teacher did not only focus on one student, but the

teacher monitored all of the students in the classroom. The teacher
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gave a chance to the students for asking a question if the students did

not understand about the material or the task. The teacher gave a

positive comment for the students’ writing during peer editing

technique was implemented to build up student’s self-confidence.

Moreover, the teacher guided and assisted the students to done their

activity effectively and emphatically.

Based on the result of the students’ and teacher’s

observation checklists and field notes, there was some points that

should be revised at the next cycle.

4.1.1.2.4 Reflect

Based on the observation above showed that the result of

students’ writing test, students’ and teacher’s observation checklist

and field notes was to be improved at the next cycle. There were some

points that should be improved to get the improvement of the

students’ writing skill.

First, the result of students’ writing test should be improved

to achieve the indicator of success of this research. Based on the

analysis of the result of students’ writing test in first cycle, it was

found that students had some problems such as in using grammar and

mechanics. The problem in grammar is students have difficulties in

using simple past tense. Beside, in mechanics, the students have

difficulties in punctuation and capital letter. The students’ writing test

were scored by using the modified scoring guide for recount text
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adapted from Heaton (1988). In getting the improvement of the

students’ writing skill especially in using simple past tense and

mechanics by using peer editing technique, the researcher was taken

as consideration to plan the next cycle.

Second, the result of the teacher’s and students’ observation

checklist and field notes above, there was some points that should be

improved at the next cycle. First, the teacher’s explanation should be

explained more detail until all of the students understand about the

steps of implementing peer editing technique. The teacher explained

too fast and some of the students were still noisy. So, the teacher

should be controlled the condition of the class (the students still noisy

in the classroom) and explained the material did not too fast.

Moreover, most of the students started to leave the classroom during

the post teaching and learning process. It made the class condition lost

control, so the teacher should be controlled the students at the end of

the class activity. Second, some students or 5 students did not bring

dictionary in the learning process. It was needed for their learning

process especially in commenting the students’ writing activity.

Based on the result of the students’ writing test, students’

and teacher’s observation checklists and field notes and students’

writing test above, the researcher should have revised the lesson plan

and some notes in second cycle to get the students’ improvement in

teaching and learning writing process.
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4.1.1.3 Description of Cycle 2

Similar with the previous cycle, there were three meetings which were

consisted of four steps in doing the action research. The steps were plan, action,

observe, and reflect. The researcher only focused on grammar (simple past tense).

At the end of the cycle, there was a students’ writing test about recount text.

4.1.1.3.1 Revise Plan

The research schedule was managed according to school

schedule. The first meeting was done on Monday, March 17th 2014.

The second meeting was done on Wednesday, March 20th 2014. The

last meeting was done on Friday, March 21th 2014.

Similar to the previous cycle, the researcher prepared the

entire instruments such as lesson plan, learning materials and teachers’

and student’s observation checklists and field notes. Based on the

reflection in the first cycle, the researcher focused on correcting the

grammatical mistakes “Simple Past Tense” in writing recount text

because it was a difficulty of the students to decide the past form. At

the end of the cycle, the researcher prepared about a writing test about

recount text. It was used to know the progress of the students’ skill in

writing recount text. The item of the writing test consisted of one

question that related to the topic about Holiday. The test was designed

based on the lesson plan that relevant to the syllabus that teacher used.

In addition, the researcher prepared the students’ and

teacher’s observation checklist and field notes designed based on the
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lesson plan as guidance in teaching and learning process. The

students’ observation checklist and field notes were used to know

about the students’ attitude toward the teaching and learning process.

Besides, the teacher’s observation and field note was used to know

about how the teacher teaches, explains the material, and manages the

class. In this cycle, the researcher should be controll the condition of

the class (the students still noisy in the classroom) and explained the

material slowly and clearly. Besides the researcher should be ask the

students to bring a dictionary.

4.1.1.3.2 Action

The action was implemented based on the lesson plan. It

conducted in three meetings. The first meeting was done on Monday,

March 17th 2014. The second meeting was done on Wednesday,

March 20th 2014. The last meeting was done on Friday, March 21th

2014.

First meeting, the researcher reviewed the material that they

have learned last meeting. The material was about recount text. At the

first cycle, the researcher only focused on the organizing of the

paragraph. Almost all of the students passed the aspects clearly. But

there were 9 students (35%) had difficulty in correcting grammar

mistakes (past form). So, in this cycle the researcher only focused on

the correcting grammar mistakes (past form) by using peer editing

technique. The researcher implemented the technique that was stated
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in the form of lesson plan. The activities at the first meeting of this

cycle were described as follows:

1. Teacher focused on the explanation about simple past form

and mechanics in a paragraph of the text.

2. Teacher gave the students some example of simple past

form in the recount text.

3. Teacher gave a recount text without punctuation and capital

letter.

4. Teacher asked the students to complete the text by using

punctuation and capital letter of the text.

5. Teacher asked to the students to identify the simple past

form of the text.

6. The teacher asked the students to find out the verb 1 of the

simple past form.

7. Teacher asked the students to make a sentence based on the

words that they found in the text.

8. Teacher gave homework for the students to find out the

example of recount text and makes a sentence from the verb

2 of the text.

In second meeting, the researcher gave some activities for

the students in implementing the peer editing technique to improve the

using of simple past form in writing recount text. The activity was

used to make the students had a good ability in using past form in
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writing recount text by using peer editing technique. The activities at

the second meeting of this cycle was describe as follows:

1. Teacher asked the students to work in pairs, and do

correcting the students’ homework.

2. After discussing the homework, the teacher asked the

students to write a recount text.

3. The students applied the peer editing technique in their

writing.

4. Teacher asks the students to work in pairs of two students

and share their writing.

5. The teacher gave peer editing checklist to the students

6. Teacher explained the instruction about what they are going

to do.

7. The teacher asks the students read and gave comments on

their peer writing.

8. The students revised and corrected their writing based on

the peer feedback during do writing activity.

The last meeting, after the researcher explaining the

materials about simple past tense and steps of peer editing technique,

the researcher gave a writing test for the students to know the progress

of the students’ skill in writing recount text. The item of this test

consisted of one question that related to the topic. The test was given

at the end of the cycle or the last meeting. The test was designed based

on lesson plan that relevant to the syllabus that teacher used. The
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researcher scored the students’ writing test by using the modified

scoring guide for recount text adapted from Heaton (1988).

4.1.1.3.3 Observe

In this cycle, the teacher’s and students’ observation

checklist and field notes were much better than the previous cycle.

The researcher was helped by an observer as co-researcher. The

observation of this research was done by the co-researcher who

observed about the teacher’s and students’ preparation, the class

condition, teacher’s explanation during the implementation of peer

editing technique in teaching and learning process. Moreover, there

was a students’ writing test to know the progress of the students’

writing skill in recount text.

Based on the result of students’ writing test at the second

cycle showed that there is an improvement of the students’ score. The

students’ writing test was scored by using the modified scoring guide

for recount text adapted from Heaton (1988). The result of the

students’ writing test per-aspects could be seen in the following table:



51

Table 4.4 Percentage of the Students’ Writing Score
Per-Aspects in Cycle 2

Based on the table 4.4, there are three aspects that scored by

the researcher in the students’ writing test. First, the content’s score of

the student’s writing test shows that 92% or 24 students passed the

test. The result of the organization shows that 88% or 23 students of

the total students passed the aspect. Meanwhile, the result of the

grammatical error or simple past tense shows that 77% or 20 students

who passed. It means that the students’ writing skill at every aspect

improved.

Furthermore, there is the result of the percentage of students’

writing test based on the total of the three aspects. The result of the

students’ writing score can be seen in the following table:

Aspects
Scouring

Frequency (students
who passed the
standard score)

Percentage
(%)

Category

Content
(≥11 point) 

24 92% Passed

Organization
(45 point)

23 88% Passed

Simple Past
Tense

(≥25 point) 

20 77% Passed
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Table 4.5 Percentage of Students’ Writing Test Based on the
Total of the Three Aspects

Based on the table 4.5, the result of students’ writing test

shows that 15% or 4 students of total students (26 students) who did

not pass (failed) the standard minimum score, while there is 85% or

22 students who passed the standard minimum score. It means that the

students’ writing skill was improved at every cycle. The implementing

of peer editing technique in writing skill was appropriate with the

students’ problem. At every cycle, almost all students have a good

score in writing recount text. Only 4 students got a bad score; because

in teaching and learning activity, the students were noisy.

There is an improvement of the students’ writing score

from the cycle 1 to cycle 2. The comparison of the students’ score as

the result of the first cycle and the preliminary data can be seen in the

following chart:

Category Percentage
(%)

Frequency (students who passed
the standard score)

Passed 85% 22

Did not pass 15% 4

Total 100% 26
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Chart 4.2. Improvement of Students’ Score from Cycle 1 to Cycle 2

Based on the chart 4.2, the improvement of students’

from the first cycle to second cycle shows that there is an
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cycle was 23%. It meant that the researcher had been achieved the

indicator of success of this research.

In addition, there were some results of students’ observation

checklists and field notes. First, all of the students brought dictionary

in the learning process. It helped the students for their learning process

especially in commenting the students’ writing activity.

Second, the students’ condition in teaching and learning

process was good. The students were not afraid to ask questions.

Because they needed more detail about the steps of peer editing

technique and simple past form. After they understood about the

materials, they gave some comment their friend’s writing easily. The

students gave some a good feedback to each other writing.

Moreover, the students’ attention to the explanation about

the steps of peer editing technique was good. The students paid

attention the teacher’s explanation about the steps of peer editing

technique. So, the students understood how to commenting their

friends’ writing. During the class activity, the students showed their

enthusiasm. All of them could write the recount text immediately, they

learned more time to write the text in the writing activity. Both of

them could controlled the class’ condition were not noisy, so they did

the task completely in the appropriate time.

Furthermore, there were some results of teacher’s

observation checklists and field notes that should be revised in second
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cycle. First, the teacher explained more detail until the students

understand about the steps of implementing peer editing technique.

Second, the teacher controlled and monitored the students during the

class activity to make the condition of the class was good. There were

only five students who still noisy in the activity. The teacher had a

good interaction with the students. The teacher gave a positive

feedback for the students while class activity. The last, based on the

reflection to the previous cycle, the teacher can control the students at

the end of the class activity because some students were still noisy.

The teacher gave more attention when the students summarized the

materials. The teacher gave a chance to the students for asking a

question if the students did not understand about the material or the

task. Moreover, the teacher guided and assisted the students to do their

activity effectively and emphatically.

Based on the result of the students’ and teacher’s

observation checklists and field notes above, the researcher achieved

the students’ improvement in teaching and learning writing process.

4.1.1.3.4 Reflect

Based on the teacher’s and students’ observation checklists

and field notes above, some points that should be improved at the first

cycle were improved at the second cycle. The students and teacher

showed their improvement at the second cycle. First, the teacher had a

good thing in explaining the material about the simple past form, the

steps of implementing peer editing technique. The teacher had a good
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interaction with the students during the class activity. Second, the

students showed their interest, attention, and participation in writing

class.

Besides, there was a result of students’ writing test. The

researcher was score the students’ writing test by using the modified

scoring guide for recount text adapted from Heaton (1988). The result

of students’ writing test showed that 15% or 4 students of total

students (26 students) who did not pass (failed) the standard minimum

score. It means that the students’ writing skill was improved at every

cycle. The implementing of peer editing technique in writing skill was

appropriate with the students’ problem. At every cycle, almost all

students had a good score in writing recount text. Only 4 students got

a bad score because the students were still noisy in teaching and

learning process.

In conclusion, this technique was successful because the

score had passed the standard minimum score. So, the researcher had

been achieved the indicator of success of this research.



4.2 Findings of the Research

Based on the description of the quantitative and qualitative data, the

researcher found the result of the research.

baseline data until second cycle had been improved. The result of the students’

writing test was improved by implementing peer editing technique.

writing test was scored

adapted from Heaton (1988).

baseline data until second cycle can be seen in the following chart:

Chart 4.3 The Improvement of Students’ Writing Test from Baseline Data,

Based on the chart 4.3, the improvement of the students’ writing score

showed that a significant improvement at the each cycle. The improvement of

baseline data to first cycle was 27 %, and the first cycle to second cycle was 23 %.

It showed that before
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Findings of the Research

Based on the description of the quantitative and qualitative data, the

researcher found the result of the research. First, students’ writing test from

baseline data until second cycle had been improved. The result of the students’

writing test was improved by implementing peer editing technique.

was scored by using the modified scoring guide f

adapted from Heaton (1988). The improvement of the students’ writing test from

baseline data until second cycle can be seen in the following chart:

Chart 4.3 The Improvement of Students’ Writing Test from Baseline Data,
Cycle 1, Cycle 2

Based on the chart 4.3, the improvement of the students’ writing score

showed that a significant improvement at the each cycle. The improvement of

baseline data to first cycle was 27 %, and the first cycle to second cycle was 23 %.

It showed that before the implementing the peer editing technique, the students’

Baseline Data Cycle 1 Cycle 2

62%

85%

65%

38%

15%

Passed

Did Not Pass

Based on the description of the quantitative and qualitative data, the

First, students’ writing test from

baseline data until second cycle had been improved. The result of the students’

writing test was improved by implementing peer editing technique. The students’

by using the modified scoring guide for recount text

The improvement of the students’ writing test from

baseline data until second cycle can be seen in the following chart:

Chart 4.3 The Improvement of Students’ Writing Test from Baseline Data,

Based on the chart 4.3, the improvement of the students’ writing score

showed that a significant improvement at the each cycle. The improvement of

baseline data to first cycle was 27 %, and the first cycle to second cycle was 23 %.

the implementing the peer editing technique, the students’

Cycle 2

15%

Passed

Did Not Pass
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writing score was low. It was showed based on the baseline data. Only 35 % of

the total students who passed the writing test.

Furthermore, the students’ writing score at every cycle improved after

implementing peer editing technique in the teaching and learning process. At the

first cycle showed that the students who reached score ≥75 are 16 students. The 

percentage of the students who passed the standard minimum score that used in

SMP N 3 Kota Bengkulu is 62 %. The researcher did the next cycle because at

the first cycle the students had a difficulty in using correct grammar (only focused

on simple past tense) and in organize their ideas was improve. At the second cycle

showed that the students who reached score ≥75 are 22 students. The percentage 

of the students who passed the standard minimum score that used in SMP N 3

Kota Bengkulu is 85 %. In this cycle, the students were successful in using

correct grammar (only focused on simple past tense).

On the other hand, there was the result of students’ and teacher’s

observation checklist and field note. Based on the description of the research

above, the result of qualitative data showed that an improvement of the students’

attitude in teaching and learning process.

In conclusion, the indicator of success had been achieved at the second

cycle. So, the research should be ended at second cycle.

4.3 Discussion of the Research

Based on the qualitative and quantitative data had been answered the

research question “to what extent can peer editing technique improve students’

writing skill at Grade VIII1 of SMP N 3 Kota Bengkulu?”. The result or finding of
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this research would be compared with the related theories and previous studies at

the Chapter II. The result of the research included students’ writing test and

students’ and teacher’s observation checklist and field notes and interview.

The result of the research showed that peer editing technique improved the

students’ writing skill in recount text. Also, the result of students’ and teacher’s

observation checklists and field notes showed that an improvement of the students

and teacher in teaching and learning process. The result is supported by Hess &

Friedland (1999). They argued that peer editing can improve higher academic

achievement, improve personal relationship with peers, improve personal and

social development, and increase motivation.

The result of this research was similar to the result of the previous research

about using peer editing technique to improve students writing skill. All of the

result of the research showed that the improvement of the students’ writing skill.

First, Baroroh (2011) conducted a research entitled “The Use of Mind Mapping

and Peer-Editing to Improve Students’ Writing Skill at the Tenth Grade Students

of SMA Negeri I Karanganyar in the Academic Year of 2010/2011. The result of

the study showed that the use of peer-editing technique improve the students’

writing skill.

Second, a research from Nahdi (2011) entitled “Improving Students’

Writing Ability by Using Peer Editing Technique at the Third Semester Students

of English Study Program of STKIP Hamzanwadi Selong in Academic Year of

2010/2011. The results of the study showed that: 1) Peer-Editing Technique can

improve students’ ability in writing an expository paragraph 2) Peer Editing

Technique can improve classroom situation, especially in writing class.
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Third, a research by Arini (2012) entitled “Using Peer Editing and Revising

in Process Approach to Improve the Students' Ability in Writing Argumentative

Essay at Lambung Mangkurat University”. The result of the study showed that the

use of peer editing and revising strategy can improve the students' writing ability

in writing argumentative essay.

In this research, there were some differences between the previous research

above. The differences were about the type of the text, participants and location of

this research that was used to improve the students writing skill.

In addition, the result of the students’ writing test was improved by

implementing peer editing technique. The improvement from baseline data to

second cycle was 50%. The result above is supported by Hess & Friedland (1999).

They argued that peer editing can improve higher academic achievement. The

researcher was score the students’ writing test by using the modified scoring guide

for recount text adapted from Heaton (1988). At the first cycle, the researcher only

focused on the organization’s aspect. At the second cycle, the researcher focused

on grammatical aspect (past form). As a result, the students were successful in

using correct grammar (simple past tense) and good organization. It is supported

by Garofalo and Mulligan (2011:8) who stated that peer editing can improve the

content of the students’ writing skill, and gain in grammatical and structural

proficiency.

Second, at the result of students’ and teacher’s observation checklist and

field note. Many factors were involved in reaching the improvement of the

students’ writing skill. The factors can be seen at the result of students’ and
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teacher’s observation checklist and field note. It was about the students’ condition

in teaching and learning process was good. It was showed on the students’

preparation in teaching and learning process. The students prepared to learn and

all the things needed in learning activity, such as bring a dictionary. The students

were actively involved in learning process. The students wrote a recount text

immediately and enthusiastically. Also, the students actively asked some

questions if they needed more detail information about the material. The students

gave a good feedback to each other writing. Moreover, the students’ attention to

the explanation about the steps of peer editing technique was good. The students

paid attention the teacher’s explanation. During the class activity, the students

showed their enthusiasm. The result above is supported by Hess & Friedland

(1999) argue that peer editing can improve personal relationship with peers,

improve personal and social development, and increase motivation.

The last was interview. At the end of this research, the researcher had been

interview all of the students at Grade VIII1 to get the students’ perception about

using peer editing technique in improving students’ writing skill in recount text.

As a result of the interview showed that almost all of the students said that peer

editing could improve their writing skill. As a respondent “SNR” said:

“Peer Editing itu bisa membantu saya dalam proses menulis. Tehnik ini
menarik Miss karena dengan tehnik ini, saya bisa mengetahui kesalahan
tulisan saya dari koreksi teman. Selain itu, saya juga bisa paham kesalahan
yang ada pada tulisan saya saat latihan, jadi saat diberikan tes menulis saya
tidak mengulangi lagi kesalahan itu.” “( Peer editing can help me in
writing process. This technique is interesting. Through this technique, I
know my mistakes on their writing. Besides, I understand about my
mistakes while peer editing process. So, I did not do the mistake again).”
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In addition, respondent “RS” said:

“Peer Editing itu memeriksa hasil tulisan teman. Sangat menarik Miss.
karena kalau verb 2 nya ada yang salah bisa diperbaiki Miss dan
menambah kosa kata Miss.” “( Peer editing is about correcting the friend’s
writing. It is interesting. Because I can revise my mistake and increase my
vocabulary.)”

Moreover, respondent “RPS” said:

“Menulis recount text dengan menggunakan Peer Editing itu menarik
karena bisa mengetahui bentuk Past Tense yang benar. Dan membuat
recount text lebih mudah karena sudah sering mengoreksi tulisan teman,
saya menjadi banyak mengetahui tentang Verb 2 dari tulisan teman,
sehingga ketika saya menulis saya bisa memiliki kosa kata yang baru.”
“(Writing a recount text by using peer editing technique is interesting.
Because I know about the simple past form correctly. Also I can write a
recount text easily because I often correct my friends’ writing. So, I have
some new vocabularies.)”

Based on the result of the interview above, the researcher concluded that

peer editing was a technique that help the students in writing skill and enrich their

vocabulary. The result of the interview supported the result of students’ writing

score and students’ and teacher’s observation checklist and notes.

In conclusion, peer editing technique improved the students’ writing skill at

Grade VIII1 of SMP N 3 Kota Bengkulu. In addition, the peer editing technique

influenced the students’ attention, enthusiasm, participation in teaching and

learning process. The improvement of students’ writing skill was also influenced

by the teacher. The teacher’s explanation made the students improve their

writing.
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CHAPTER V

CONCLUSION AND SUGGESTION

5.1 Conclusion

After finishing this research entitled “Using Peer Editing

Technique to Improve Students’ Writing Skill at Grade VIII1 of SMP N 3

Kota Bengkulu”, there was a result that had been discussed at the last chapter.

Based on the result about the implementation of peer editing technique that

had been discussed, the researcher concluded that:

1. Peer editing technique improves the students’ writing skill at Grade VIII1

of SMP N 3 Kota Bengkulu. There is an improvement from baseline data

to first cycle and second cycle. The improvement of the students’ writing

score shows a significant improvement at each cycle. The improvement of

baseline data to first cycle is 27 %, and the first cycle to second cycle is

23%. It shows that before the implementing the peer editing technique,

the students’ writing score is low. Peer editing technique is one of

technique in teaching writing that is very important process in writing

activity that can improved the students’ writing skill.

2. Based on the result of students’ and teacher’s observation checklists and

field notes, peer editing technique improves the students’ interaction,

participation, and attention. In addition, peer editing improves the class

condition, especially in writing class.
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5.2 Suggestion

During doing this research, the researcher has some expectation to get

a good result. Although, there was a good result, the researcher still had some

expectations for the further researcher. The researcher will give some

suggestions that may be useful for further researcher who wants to do a

research on the similar topic. The suggestions are defined as follow:

1. English teacher can apply peer editing technique in different level.

2. Peer editing technique can be used in commenting other aspects in

writing skill.

3. It is appropriate to build up the students’ interaction in the class

activity.

4. For the next researcher can applied peer editing technique on the

other types of text in writing, such as descriptive text, narrative

text, etc.



65

REFERENCES

Arikunto, Suharsimi. 1996. Prosedur Penelitian Suatu Pendekatan Praktek.

Jakarta: PT Rineka Cipta.

Arikunto, Suharsimi. 2010. Prosedur Penelitian Suatu Pendekatan Praktik.

Jakarta: Rineka Cipta.

Arini, D. 2012. Using Peer Editing and Revising in Process Approach to Improve

the Students' Ability in Writing Argumentative Essay. Unpublised thesis,

Lambung Mangkurat University.

Baroroh, M. 2011. The Use of Mind Mapping and Peer-Editing to Improve

Students’ Writing Skill. Unpublished thesis, Sebelas Maret University.

Bartels, Nat. 2003. Written Peer Response In L2 Writing. English Teaching

Forum. Germany. 34-37

Boekaerts, Monique. 2002. Motivation to Learn. France: International Academy
of Education

Falchicov, Nancy. (2001). Learning Together: Peer Tutoring in High Education.

New York: Routledge Falmer.

Garofalo, Russell,. & Mulligan, Christopher. 2011. A Collaborative Writing

Approach: Methodology and Student Assessment. The Language Teacher,

35 (3), 5-10

Gay, L., & Airasian, P. 2000. Educational Research: Competencies for Analysis

and Application. (6th ed.). New Jersey: Prentice-Hall-Merrill.

Heaton, J. B. 1988. Writing English Language Tests. New York: Longman Inc.

Hess, G., & Friedland, S. 1999. Techniques for Teaching Law. Durham:

Carolina Academic Press.

Hill, C. 2011. Peer Editing: A Comprehensive Pedagogical Approach to

Maximize Assessment Opportunities, Integrate Collaborative Learning, and

Achieve Desired Outcomes. Nevada Law Journal, 11 (667), 667-717.



66

Kemmis, S., & McTaggart, R. 1988. The action research planner (3rd ed.).

Victoria, Australia: Deakin University Press.

Langan, J. 2005. College Writing Skills with Readings: SixEdition. New York:

McGraw-Hill.

Liu, J. and Hansen, J. 2005. Guiding Principles for Effective Peer Response.

ELT Journal: Oxford University Press. 59 (1). 31-38

Nahdi, M. 2011. Improving Students’ Writing Ability by Using Peer Editing

Technique. Unpublished thesis, Sebelas Maret University of Surakarta.

Nunan, David. 1992. Research Methods in Language Learning. New york:

University of Cambridge

Oshima, A. and Hogue, A. 1998. Writing; Academic English: ThirdEdition.

United States: Addison Wesley Publishing Company.

Peim, Nick. 1993. Critical Theory and The English Teacher Transforming the

Subject.London: Routledge.

Raimes, A. 1983. Technique in Teaching Writing. New York: Oxford University

Press.

Reid, Joy M. 1982. Process of Composition. Englewood Cliffs, NJ: Prentice-Hall.

Reid, Joy M. 1993. Teaching ESL Writing. Englewood Cliffs, NJ: Prentice-Hall.

Riduwan. 2004. Belajar Mudah Penelitian untuk Guru-Karyawan dan Peneliti

Pemula. Bandung: ALFABETA

Rijlaarsdam, G., & Bergh, H. 2005. Effective Learning and Teaching of Writing

A Handbook of Writing in Education. (2ndEd). Boston: Kluwer Academic

Publishers.

Sudijono, Anas. 2012. Pengantar Statistik Pendidikan. Jakarta : Raja Pers.

Teo, Adeline. 2007. SWELL: A Writing Method to Help English Language

Learners. English Teaching Forum. (4). 18-25

Tessema, K. 2005. Stimulating Writing Through Project-Based Task. English

Teaching Forum. 43 (4). 22-28



67

Tsui, A. 2000. Do Secondary L2 Writers Benefit from Peer Comments. Journal of

Second Language Writing, 9 (2), 147 ± 170

Ur, Penny. 1996. English Language Teaching Theory and Practice.

Cambridge: Cambridge University Press.

Wang, Y. 2004. English magazines = Motivation + Improved EFL Writing Skill.

English Teaching Forum. 24-29





APPENDIX 1.

BASELINE DATA

NO. NAME SCORE CATEGORY
Pass Not Pass

1. AL 60.5 √

2. ATS 79 √

3. AP 50 √

4. ARF 73.5 √

5. BFH 74,5 √

6. CTA 76,5 √

7. DY 78 √

8. DSO 72.5 √

9. FA 68 √

10. JIPS 75.5 √

11. L AF 65 √

12. LDL 71.5 √

13. MA 70 √

14. MPS 70.5 √

15. MFP 80 √

16. NAP 75 √

17. NH 71,5 √

18. NI 59 √

19. NH 51,5 √

20. QA 70 √

21. RS 80.5 √

22. RPS 81.5 √

23. RA 78.5 √

24. STA 70 √

25. SEM 60 √

26. SNR 71 √

P =
௙

ே
%100ݔ

=
ଽ

ଶ଺
%100ݔ

= 0,35 %100ݔ

P = 35% (Students who passed the standard minimum score
35% or 9 students)



APPENDIX 2.

RESULT OF STUDENTS’ WRITING SCORE IN CYCLE 1

No
.

Name Aspects Scouring Score Total
Score

Category
Content Organization Simple Past

Tense
Pass Not

Pass
C R C R C R C R

1 AL 10 12 45 45 15 15 70 72 71 √

2 ATS 14 14 45 45 25 25 84 84 84 √

3 AP 10 12 30 30 20 20 60 62 61 √

4 ARF 11 11 45 45 22 22 78 78 78 √

5 BFH 15 17 45 45 28 27 92,5 93,5 93 √

6 CTA 18 17 45 45 24 24 87 86 86,5 √

7 DY 15 17 45 45 25 25 85 87 86 √

8 DSO 14 14 45 45 24 24 83 83 83 √

9 FA 12 14 45 45 10 10 67 69 68 √

10 JIPS 16 17 45 45 25 25 86 87 86,5 √

11 L AF 15 17 45 45 22 22 82 84 83 √

12 LDL 15 15 45 45 19 19 72 79 75,5 √

13 MA 14 14 45 45 27 27 86 86 86 √

14 MPS 14 15 45 45 15 15 74 75 74,5 √

15 MFP 8 10 45 45 27 27 80 82 81 √

16 NAP 14 11 45 45 15 15 74 71 72,5 √

17 NH 11 12 30 30 30 30 71 72 71,5 √

18 NI 6 6 30 30 17 17 53 53 53 √

19 NH 11 12 30 30 10 10 51 52 51,5 √

20 QA 17 15 45 45 15 15 77 75 76 √

21 RS 17 18 45 45 30 30 92 93 92,5 √

22 RPS 16 16 45 45 16 16 77 77 77 √

23 RA 14 15 45 45 15 15 74 75 74,5 √

24 STA 17 18 45 45 25 25 87 88 87,5 √

25 SEM 9 14 45 45 17 17 71 70 70,5 √

26 SNR 16 18 45 45 15 15 76 78 77 √

P =
௙

ே
%100ݔ

=
ଵ଺

ଶ଺
%100ݔ

= 0.62 %100ݔ

P = 62% (Students who passed the standard minimum score 62% or 16 students)
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APPENDIX 3.

RESULT OF STUDENTS’ WRITING SCORE IN CYCLE 2

No Name Aspects Scouring Score Total
Score

Category
Content Organizatio

n
Simple Past

Tense
Pass Not

Pass
C R C R C R C R

1 AL 12 18 45 45 20 20 77 83 80 √
2 ATS 10 11 45 45 30 30 85 86 85,5 √
3 AP 18 15 45 45 20 20 83 80 81,5 √
4 ARF 19 19 45 45 27 27 91 91 84,5 √
5 BFH 14 17 45 45 34 34 93 96 94,5 √
6 CTA 20 18 45 45 31 31 96 94 92,5 √
7 DY 18 15 45 45 23 23 86 83 86,5 √
8 DSO 15 14 45 45 34 34 94 93 93,5 √
9 FA 18 17 45 45 26 26 86 85 85,5 √

10 JIPS 17 18 45 45 25 25 87 88 87,5 √
11 L AF 18 17 45 45 29 29 92 91 89,5 √
12 LDL 17 15 45 45 34 34 96 94 95 √
13 MA 17 16 45 45 26 26 88 87 87 √
14 MPS 15 18 45 45 28 28 88 91 82,75 √
15 MFP 20 11 45 45 25 25 90 81 86 √
16 NAP 11 13 45 45 17 17 73 75 74 √
17 NH 18 18 45 45 31 31 94 94 83 √
18 NI 12 12 45 45 10 10 67 67 67 √
19 NH 20 20 45 45 10 10 75 75 63,5 √
20 QA 18 18 45 45 26 26 89 89 82 √
21 RS 17 19 45 45 32 32 94 96 93,5 √
22 RPS 19 19 45 45 25 25 89 89 83 √
23 RA 19 18 45 45 35 35 95 94 94,5 √
24 STA 10 10 45 45 30 30 85 85 85 √
25 SEM 14 14 45 45 25 25 84 84 84 √
26 SNR 14 15 45 45 15 15 74 75 74,5 √

P =
௙

ே
%100ݔ

=
ଶଶ

ଶ଺
%100ݔ

= 0.85 %100ݔ

P = 85% (Students who passed the standard minimum score 85% or 22 students)













Appendix 4

RENCANA PELAKSANAAN PEMBELAJARAN

(RPP)

Mata Pelajaran : BahasaInggris

NamaSekolah : SMP N 3 KOTA BENGKULU

Kelas/ Semester : VIII/ II

Alokasi Waktu : 2 x 40 menit

TopikPembelajaran : My Activity

Aspek/ Skill : Writing

TahunAjaran : 2013/2014

JenisTeks : Teks Recount

STANDAR KOMPETENSI:

Mengungkapkan makna dalam teks tulis fungsional dan esei pendek sederhana
berbentuk recount untuk berinteraksi dengan lingkungan sekitar

KOMPETENSI DASAR :

Mengungkapkan makna dalam bentuk teks tulis fungsional pendek sederhana dengan
menggunakan ragam bahasa tulis secara akurat, lancar dan berterima untuk
berinteraksi dengan lingkungan sekitar

A. INDIKATOR
1. Kognitif

a. Proses
 Mengidentifikasi generic structure teks recount
 Mengidentifikasi topic sentence, supporting sentences, dan

concluding sentence
 Membuat teks recount

b. Produk
 Siswa dapat mengidentifikasi generic structure teks recount



 Siswa dapat mengidentifikasi topic sentence, supporting sentences,
dan concluding sentence

 Siswa dapat membuat teks recount

2. Afektif
Karakter siswa yang diharapkan:
1. Tekun (diligence)
2. Tanggung Jawab (responsibility)
3. Dapat dipercaya (Truthworthness)
4. Rasa hormat dan perhatian (respect)
5. Berani (Courage)

3. Psikomotor
a. Mampu menulis teks recount

B. TUJUAN PEMBELAJARAN
 Kognitif

a. Proses
o Siswa dapat mengidentifikasi generic structure teks recount
o Siswa dapat mengidentifikasi topic sentence, supporting

sentences, dan concluding sentence
o Siswa dapat menulis teks recount

b. Produk
o Siswa mampu mengidentifikasi generic structure teks recount
o Siswa mampu mengidentifikasi topic sentence, supporting

sentences dan concluding sentence
o Siswa mampu menulis teks recount

 Afektif
Siswa dapat terlibat secara aktif dalam pembelajaran dan menunjukkan
karakter :

o Tekun(diligence)
o Tanggung Jawab(responsibility)
o Dapatdipercaya(Truthworthness)
o Rasa hormatdan perhatian(respect)
o Berani (Courage)

 Psikomotor
Siswa dapat menulis teks recount

C. MATERI PEMBELAJARAN

Recount Text

Recount text is a text that retelling the reader about one story, action or
activity. The purpose is to informing or to entertaining the reader.
Generic Structure of recount Text



a. Orientation
Tells who was involved in the story, what happened, where the story takes
place, and when it happened.

b. Events
Tell what happened and the series or sequence of events

c. Re-orientation
Summarize the event/ending of the story.

D. TEKNIK PEMBELAJARAN : Peer Editing

E. LANGKAH-LANGKAH KEGIATAN

First Meeting

PRE-TEACHING

Teacher Students Time

Teacher enters the classroom and
greets the students.

 Good afternoon everyone!
How are you today?

 I’m fine too.
Teacher sees the condition of the
class is ready or not to learn.

Teacher asks the chief of the class
to lead the pray.

 Who is a chief of this class?
Please lead your friends to
pray.

Teacher checking student’s
attendance list

 Now, let’s check the
attendance list. Who is
absent today? What’s matter
with him/her?

Students sit down in the class, and
greet the teacher.

 Good morning, Miss. We are
fine, thank you. And you?

The student tidy up the condition of
the class.

Students pray together

Students report their attendance

10
Minutes

Review the material that they
have learned last meeting.

 Ok, do you still remember
what we have learned last
meeting?

The teacher gives some pictures to

Students respond teacher questions.

The students pay attention on the
screen.

The students answer the questions.



the students.

The teacher asks the students
some questions related to the
pictures.

 Now, who can guess what is
topic our lesson today?

 Ok, today we will study
about recount text.

 The students try to guess the
material.

WHILE – TEACHING

Teacher Students Time

The teacher gives the explanation
of recount text by using LCD.

Teacher gives an example of
recount text.

Teacher asks the students to read
the text

Teacher explains detail the
Generic structure and language
features of recount text

Teacher focus on the explanation
about paragraph organization of
recount text including topic,
supporting and concluding
sentences.

Teacher asks the students to
identify the topic, supporting and
concluding sentence of the recount
text

Teacher gives a brief explanation
about peer editing technique and
how to use it
Teacher asks the students if they
find some difficulties, and give
opportunity to students to tell their
problem.

The students pay attention to the
teacher’s explanation.

The students focus on teachers’
explanation

Students do the task

60

Minutes



POST TEACHING

The teacher evaluates the activities
and asks the students to conclude
the lesson.

 Before we finish our lesson
today, let us summarize the
lesson that we have studied

For your homework, find a recount
text from textbook or internet.
Identify the paragraph
organization of recount text
including topic, supporting and
concluding sentence

Some students conclude the lesson.

"okay, Miss"

10
Minutes

Second Meeting

PRE-TEACHING

Teacher Students Time

1. Teacher enters the classroom
and greets the students..

2. Teacher sees the condition of
the class is ready or not to
learn.

3. Teacher asks the chief of the
class to lead the pray.

4. Teacher checking student’s
attendance list

Students sit down in the class, and
greet the teacher.

The student tidy up the condition of
the class.

Students pray together

Students report their attendance

10
Minutes

The teacher reviewed the material
that they have learned last
meeting.

Students respond teacher questions.



/WHILE – TEACHING

Teacher Students Time

8. The teacher asks the students to
discuss their homework.

9. The teacher asks the students to
write a recount text

10. The teacher asks the students to
work in pairs of two students
and share their writing.

11. The teacher gave peer editing
checklist to the students (see
Appendix 6)

12. Teacher explained the
instruction about what they are
going to do.

13. The teacher asks the students
read and gave comments on
their peer writing.

14. The teacher asks to the students
to focus on aspect of
organization of paragraph such
as in one paragraph consist of
topic, supporting and
concluding sentence or not. In
addition, point out the strengths
and weaknesses in the
development of the topic, to
ask questions directed at
clarifying confusing parts, and
to make suggestions for
improvement.

15. The students revised and
corrected their writing based on
the peer feedback during do
writing activity.

The students discussed their
homework.

The students do the task.

60
minutes

POST TEACHING

The teacher evaluates the activities
and asks the students to conclude
the lesson.

Some students conclude the lesson. 10
Minutes



Teacher explains the material for
the students’ writing task for the
next meeting and closes the
meeting.

Third Meeting

PRE-TEACHING

Teacher Students Time

1. Teacher enters the classroom
and greets the students.

2. Teacher sees the condition of
the class is ready or not to
learn.

3. Teacher asks the chief of the
class to lead the pray.

4. Teacher checking student’s
attendance list

Students sit down in the class, and
greet the teacher.

The student tidy up the condition of
the class.

Students pray together

Students report their attendance

10
Minutes

The teacher reviewed the material
that they have learned last
meeting.

Students respond teacher questions.

WHILE – TEACHING

Teacher Students Time

1. The teacher asks students to
prepare for the test

2. Teacher gives students’
worksheet to do the task

3. Teacher asks the students to do
the task completely. (Students’
Writing Test)

4. Teacher asks the students to
collect their assignment

5. Teacher asks the students if
they find some difficulties, and
give opportunity to students to
tell their problem.

Students do the task 60
minutes

POST TEACHING



The teacher evaluates the activities
and asks the students to conclude
the lesson.

Teacher explains the material for
the next meeting and closes the
meeting.

Some students conclude the lesson. 10
Minutes

F. MEDIA PEMBELAJARAN:

Text Recount, LCD, Whiteboard, English Book

G. SUMBER BELAJAR

English Book in Focus for Grade VIII and Scaffolding for Grade VIII

H. PENILAIAN

Indikator Pencapaian
Kompetensi

Teknik
Penilaian

Bentuk
Instrumen

Instrumen/ Soal

 Membuat teks recount Tes
tertulis

Teks recount Menulis teks recount

Scouring Rubric:
The Modified Scouring Guide for Students’ Writing Test (Recount Text)

adapted from Heaton (1988):

No. Aspect Score

1.

Content
1. Orientation
2. Events
3. Re-Orientation

5
10
5

2.

Organization
1. Topic Sentence
2. Supporting Sentences
3. Concluding Sentences

15
15
15

3. Simple Past Tense 35

Total Score 100



Bengkulu, Januari 2014

Collabolator,

Lediana, Amd. Pd
NIP. 19680130 199002 2 001

Researcher,

Dita Ayuningtyas
NPM. A1B010017



STUDENTS’ WORKSHEET

Identify the topic, supporting, and concluding sentence of the text!

Text 1

My Bad Day on Sunday

I had a terrible day yesterday.
First, I woke up an hour late because my alarm clock didn't go off. Then, I

was in such a hurry that I burned my hand when I was making breakfast. After
breakfast, I got dressed so quickly that I forgot to wear socks.

Next, I ran out of the house trying to get the 9:30 bus, but of course I missed
it. I wanted to take a taxi, but I didn't have enough money.

Finally, I walked the three miles to my school only to discover that it was
Sunday!
I hope I never have a day as the one I had yesterday.

Source:English Direction

Text 2

GOING TO SCHOOL

My mother got me ready for school then I had to wait for her to brush my hair
and place every strand in just the perfect position. I had to show her my shoes that I
had cleaned the night before and my school bag had to be neatly put on my shoulder
before I could get near the door. Only after my mother was totally satisfied, would I
be allowed to rush out of the front door. I would leave home at 8 am on the dot and
make my way down the lane. After a walk of about 700 meters I would be able to see
the tall steeple of the school. The playground would be full in the summer and the
noise would make me want to rush into the yard and get into a good game of football
before the bell went.

Source:English Direction



Appendix 5.

RENCANA PELAKSANAAN PEMBELAJARAN

(RPP)

Mata Pelajaran : BahasaInggris

NamaSekolah : SMP N 3 KOTA BENGKULU

Kelas/ Semester : VIII/ II

Alokasi Waktu : 2 x 40 menit

TopikPembelajaran : Holiday

Aspek/ Skill : Writing

TahunAjaran : 2013/2014

JenisTeks : Teks Recount

STANDAR KOMPETENSI:

Mengungkapkan makna dalam teks tulis fungsional dan esei pendek sederhana
berbentuk recount untuk berinteraksi dengan lingkungan sekitar

KOMPETENSI DASAR :

Mengungkapkan makna dalam bentuk teks tulis fungsional pendek sederhana dengan
menggunakan ragam bahasa tulis secara akurat, lancar dan berterima untuk
berinteraksi dengan lingkungan sekitar

I. INDIKATOR
4. Kognitif

c. Proses
 Mengidentifikasi generic structure teks recount
 Mengidentifikasi topic sentence, supporting sentences, dan

concluding sentence
 Mengidentifikasi verb 2
 Membuat teks recount

d. Produk
 Siswa dapat mengidentifikasi generic structure teks recount



 Siswa dapat mengidentifikasi topic sentence, supporting sentences,
dan concluding sentence

 Siswa dapat mengidentifikasi verb 2
 Siswa dapat membuat teks recount

5. Afektif
Karakter siswa yang diharapkan:
6. Tekun (diligence)
7. Tanggung Jawab (responsibility)
8. Dapat dipercaya (Truthworthness)
9. Rasa hormat dan perhatian (respect)
10. Berani (Courage)

6. Psikomotor
b. Mampu menulis teks recount

J. TUJUAN PEMBELAJARAN
 Kognitif

c. Proses
o Siswa dapat mengidentifikasi generic structure teks recount
o Siswa dapat mengidentifikasi topic sentence, supporting

sentences, dan concluding sentence
o Siswa dapat mengidentifikasi verb 2
o Siswa dapat menulis teks recount

d. Produk
o Siswa mampu mengidentifikasi generic structure teks recount
o Siswa mampu mengidentifikasi topic sentence, supporting

sentences dan concluding sentence
o Siswa mampu mengidentifikasi verb 2
o Siswa mampu menulis teks recount

 Afektif
Siswa dapat terlibat secara aktif dalam pembelajaran dan menunjukkan
karakter :

o Tekun(diligence)
o Tanggung Jawab(responsibility)
o Dapatdipercaya(Truthworthness)
o Rasa hormatdan perhatian(respect)
o Berani (Courage)

 Psikomotor
Siswa dapat menulis teks recount



K. MATERI PEMBELAJARAN

An example of Recount Text

Text 2

A Beautiful Day at Jogja

by Dewi

Last week, my friends and I went to Jogja. We visited many places.

First, we visited Parangtritis beach. The scenery was very beautiful there. We
saw a lot of people in that beach. There were many birds flew in the sky. Also, there
were many sellers who sold many kinds of souvenirs.

Second, we visited Gembira Loka Zoo. We saw many kinds of animals there
such as monkeys, tigers, crocodiles, snakes, etc. We looked around in that Zoo, and
also took pictures of those animals. Then, we felt hungry, so we went to a restaurant.
As soon as we finished our lunch, we decided to go home.

For me, that was a beautiful day. We really enjoyed it, and I hope I could visit
Jogja again.

Text 2

Last summer holiday, my family and I spent one night at the countryside. We
stayed in a small house. It had a big garden with lots of colorful flowers and a
swimming pool.

First, we made a fire in front of the house. Then, we sat around the fire and
sang lots of songs together. After that, we came into the house and had a dinner.
Next, we sat in the living room and watched a movie.
Finally, everybody fell asleep there.

We woke up very late in the morning and had breakfast
In the afternoon we went home. We were all very happy.

Recount Text

Recount text is a text that retelling the reader about one story, action or
activity. The purpose is to informing or to entertaining the reader.
Generic Structure of recount Text

d. Orientation
Tells who was involved in the story, what happened, where the story takes
place, and when it happened.



e. Events
Tell what happened and the series or sequence of events

f. Re-orientation
Summarize the event/ending of the story.

L. TEKNIK PEMBELAJARAN : Peer Editing

M. LANGKAH-LANGKAH KEGIATAN

First Meeting

PRE-TEACHING

Teacher Students Time

5. Teacher enters the classroom
and greets the students..

6. Teacher sees the condition of
the class is ready or not to
learn.

7. Teacher asks the chief of the
class to lead the pray.

8. Teacher checking student’s
attendance list

Students sit down in the class, and
greet the teacher.

The student tidy up the condition of
the class.

Students pray together

Students report their attendance

10
Minutes

Review the material that they
have learned last meeting.

Students respond teacher questions.

WHILE – TEACHING

Teacher Students Time

9. Teacher focused on the
explanation about simple past
form and mechanics in a
paragraph of the text.

10. Teacher gave the students some
example of simple past form in
the recount text.

11. Teacher gave a recount text
without punctuation and capital
letter.

12. Teacher asked the students to

The students pay attention to the
teacher’s explanation.

The students focus on the example
of recount text

60

Minutes



complete the text by using
punctuation and capital letter of
the text.

13. Teacher asked to the students
to identify the simple past form
of the text.

14. The teacher asks the students to
find out the verb 1 of the
simple past form of the text.

15. Teacher asks the students to
make a sentence based on the
words that they found in the
text.

16. Teacher asks students to
discuss the result of their
writing the sentences

Students do the task

POST TEACHING

Teacher evaluates the activities
and asks the students to conclude
the lesson.

Teacher gives homework for the
students to find out the example of
recount text and makes a sentence
from the verb 2 of the text

Some students conclude the lesson. 10
Minutes

Second Meeting

PRE-TEACHING

Teacher Students Time

1. Teacher enters the classroom
and greets the students..

2. Teacher sees the condition of
the class is ready or not to
learn.

3. Teacher asks the chief of the
class to lead the pray.

4. Teacher checking student’s
attendance list

Students sit down in the class, and
greet the teacher.

The student tidy up the condition of
the class.

Students pray together

Students report their attendance

10
Minutes



The teacher reviewed the materl
that they have learned last
meeting.

Students respond teacher questions.

WHILE – TEACHING

Teacher Students Time

9. Teacher asks the students to
work in pairs, and do correcting
the students’ homework.

10. After discussing the
homework, the teacher asks the
students to write a recount text.

11. Teacher asks the students to
work in pairs of two students
and share their writing.

12. The teacher gave peer editing
checklist to the students (see
Appendix 6)

13. Teacher explained the
instruction about what they are
going to do.

14. The teacher asks the students
read and gave comments on
their peer writing.

15. The students revised and
corrected their writing based on
the peer feedback during do
writing activity.

The students do the exercise

The students discussed their writing
with their peers.

60
minutes

POST TEACHING

The teacher evaluates the activities
and asks the students to conclude
the lesson.

Teacher explains the material for
the students’ writing task for the
next meeting and closes the
meeting.

Some students conclude the lesson. 10
Minutes



Third Meeting

PRE-TEACHING

Teacher Students Time

5. Teacher enters the classroom
and greets the students.

6. Teacher sees the condition of
the class is ready or not to
learn.

7. Teacher asks the chief of the
class to lead the pray.

8. Teacher checking student’s
attendance list

Students sit down in the class, and
greet the teacher.

The student tidy up the condition of
the class.

Students pray together

Students report their attendance

10
Minutes

The teacher reviewed the material
that they have learned last
meeting.

Students respond teacher questions.

WHILE – TEACHING

Teacher Students Time

6. The teacher asks students to
prepare for the test

7. Teacher gives students’
worksheet to do the task

8. Teacher asks the students to do
the task completely. (Students’
Writing Test)

9. Teacher asks the students to
collect their assignment

10. Teacher asks the students if
they find some difficulties, and
give opportunity to students to
tell their problem.

Students do the task 60
minutes

POST TEACHING

The teacher evaluates the activities
and asks the students to conclude
the lesson.

Teacher explains the material for
the next meeting and closes the
meeting.

Some students conclude the lesson. 10
Minutes



N. MEDIA PEMBELAJARAN:

Text Recount, LCD, Whiteboard, English Book

O. SUMBER BELAJAR

Buku English in Focus for Grade VIII

Buku Scaffolding for Grade VIII

P. PENILAIAN

Indikator Pencapaian
Kompetensi

Teknik
Penilaian

Bentuk
Instrumen

Instrumen/ Soal

 Membuat teks recount Tes
tertulis

Teks recount Menulis teks recount

Scouring Rubric:
The Modified Scouring Guide for Students’ Writing Test (Recount Text)

adapted from Heaton (1988):

No. Aspect Score

1.

Content
4. Orientation
5. Events
6. Re-Orientation

5
10
5

2.

Organization
4. Topic Sentence
5. Supporting Sentences
6. Concluding Sentences

15
15
15

3. Simple Past Tense 35

Total Score 100

Bengkulu, Januari 2014

Collabolator,

Lediana, Amd. Pd
NIP. 19680130 199002 2 001

Researcher,

Dita Ayuningtyas
NPM. A1B010017



STUDENTS’ WORKSHEET

Complete the text by using punctuation and capital letter. Then, find out the
simple past form (verb 2) of the text!

Text 1

last month i went to bali by kartika tour with my family

on the first day we visited tanjung benoa there we rode a banana boat our hearths
beating because it ran fast after that we rode a speed boat in the middle of the cope it
stopped we saw many kinds of fish from the bottom of the boat because it was made
of glass then we went to turtle island with the same boat we took some photograph
with the cute turtles at noon, we returned to the beach and got back to our hotel it was
tiring but we were happy

Source:English Direction

Text 2

last weekend my family had a picnic at puncak we went there by car my father drove
the car carefully we arrived at puncak playground at ten o’clock

after my father parked his car, my brother and i brought our luggage out of the car
and set up the tent at twelve we felt tired and hungry we had a rest and enjoyed our
lunch together

at one o’clock we took a walk around the playground there were horses there my
mother allowed us to ride them after that we prepare to go home it was really a nice
picnic

Source:English Direction



Text 3

last holiday my friends and i went camping
we reached the camping ground after we walked for about one and a half hour from
the parking lot we built the camp next to a small river it was getting darker and
colder so we built a fire camp

the next day we spent our time observing plantation and insects while th
were preparing meals in the afternoon we went to the river and caught some fish for
supper

at night we held a fire camp night we sang danced read poetry played magic
tricks and even some of us performed a standing comedy
on monday we packed our b

GOING CAMPING

last holiday my friends and i went camping
the camping ground after we walked for about one and a half hour from

the parking lot we built the camp next to a small river it was getting darker and
colder so we built a fire camp

the next day we spent our time observing plantation and insects while th
were preparing meals in the afternoon we went to the river and caught some fish for

at night we held a fire camp night we sang danced read poetry played magic
tricks and even some of us performed a standing comedy
on monday we packed our bags and got ready to go home

Source: English Direction

the camping ground after we walked for about one and a half hour from
the parking lot we built the camp next to a small river it was getting darker and

the next day we spent our time observing plantation and insects while the girls
were preparing meals in the afternoon we went to the river and caught some fish for

at night we held a fire camp night we sang danced read poetry played magic

Source: English Direction



APPENDIX 6.

INSTRUMENT OF STUDENTS’ WRITING TEST CYCLE 1

Tahun Pelajaran 2013/2014

Mata Pelajaran : Bahasa Inggris

Kelas : VIII1

Waktu : 2 X 40 Menit

Hari/Tanggal :

Nama :

1. Write a recount text, the topic is “My Activity”.

2. The writing consists of topic, supporting, and concluding sentence.

3. Write the recount text in three paragraphs (maximum)!



APPENDIX 7.

INSTRUMENT OF STUDENTS’ WRITING TEST CYCLE 2

Tahun Pelajaran 2013/2014

Mata Pelajaran : Bahasa Inggris

Kelas : VIII1

Waktu : 2 X 40 Menit

Hari/Tanggal :

Nama :

1. Write a recount text by using topic below:

Holiday

2. The writing consists of topic, supporting, and concluding sentence.

3. Write the recount text in three paragraphs (maximum)!



Appendix 8.

SCRIPT OF INTERVIEW

No. The Researcher Respondent

1. What do you think about peer editing

technique? Is it interesting or not?

2. Does peer editing technique helped you to

improve your writing? Why?

3. Does your writing score improve by using

peer editing technique? What factors are

influence the improvement of your

writing score?

4. Did you get problem when you write a

recount text by using peer editing

technique? What is that?

5. Would you like if your teacher continues

to use this technique to teach writing

skill? Why?



Appendix 9.

PEER EDITING CHECKLIST CYCLE 1

ORGANIZATION AND CONTENT

No. Yes No Peer editor’s comments and

suggestions

1. Topic sentence:

Is there a topic sentence?

2. Supporting sentence:

Are there supporting

sentences?

3. Concluding sentence:

Is there a concluding

sentence?



PEER EDITING CHECKLIST CYCLE 2

ORGANIZATION AND CONTENT

No. Yes No Peer editor’s comments and

suggestions

1. Topic sentence:

Is there a topic sentence?

2. Supporting sentence:

Are there supporting

sentences?

3. Concluding sentence:

Is there a concluding

sentence?

4. Circle the incorrect verb 2 (past tense)











APPENDIX 14.

THE RESULT OF INTERVIEW ABOUT IMPLEMENTING PEER EDITING

TECHNIQUE IN IMPROVING STUDENTS’ WRITING SKILL

(RECOUNT TEXT)

No. Interviewer

(The Researcher)

Interviewee

(SNR)

1. What do you think about peer

editing technique? Is it

interesting or not? (Apa

pendapat kamu tentang tehnik

“peer editing”? Apakah tehnik

ini menarik?

Peer Editing itu bisa membantu saya

dalam proses menulis. Tehnik ini

menarik Miss.

2. Does peer editing technique

helped you to improve your

writing? Why? ( Apakah tehnik

ini membantu meningkatkan

tulisan kamu? Mengapa?)

Bisa, karena saya bisa mengetahui apa

yang salah dalam tulisan saya dan tulisan

teman. Dan saya bisa memperbaiki

tulisan itu.

3. Does your writing score

improve by using peer editing

technique? What factors are

influence the improvement of

your writing score? (Apakah

nilai menulis kamu meningkat

dengan menggunakan tehnik

ini? Actor apa saja yang

mempengaruhi peningkatan

nilai menulis kamu?)

Bisa Miss. Karena dengan tehnik ini,

saya bisa mengetahui kesalahan tulisan

saya dari koreksi teman. Selain itu, saya

juga bisa paham kesalahan yang ada

pada tulisan saya saat latihan, jadi saat

diberikan tes menulis saya tidak

mengulangi lagi kesalahan itu.

4. Did you get problem when you

write a recount text by using

peer editing technique? What is

that?

Iya, masalah yang saya hadapi ketika

mengoreksi tulisan teman itu tentang

Verb 2 nya Miss. Saya masih belum

terlalu tahu banyak tentang Verb ke 2.

5. Would you like if your teacher

continues to use this technique

to teach writing skill? Why?

Saya suka apabila tehnik ini bisa

diterapkan dalam menulis jenis teks yang

lain, karena dapat membantu siswa

dalam proses menulis.



No. Interviewer

(The Researcher)

Interviewee

(RS)

1. What do you think about peer

editing technique? Is it

interesting or not? (Apa

pendapat kamu tentang tehnik

“peer editing”? Apakah tehnik

ini menarik?

Peer Editing itu memeriksa hasil tulisan

teman. Sangat menarik Miss.

2. Does peer editing technique

helped you to improve your

writing? Why? ( Apakah tehnik

ini membantu meningkatkan

tulisan kamu? Mengapa?)

Bisa, karena kalau verb 2 nya ada yang

salah bisa diperbaiki Miss dan

menambah kosa kata Miss.

3. Does your writing score

improve by using peer editing

technique? What factors are

influence the improvement of

your writing score? (Apakah

nilai menulis kamu meningkat

dengan menggunakan tehnik

ini? Actor apa saja yang

mempengaruhi peningkatan

nilai menulis kamu?)

Bisa Miss. Faktor-faktor yang

mempengaruhi itu karena banyak

membaca jadi bisa tahu kesalahan-

kesalahan yang tidak boleh lagi diulang.

Dari membaca tulisan teman, membuat

saya dapat pengetahuan baru sebagai

bekal menulis recount text.

4. Did you get problem when you

write a recount text by using

peer editing technique? What is

that?

Iya, ada masalah yang saya hadapi ketika

mengoreksi tulisan teman itu tentang

Verb 2 nya Miss. Saya masih belum

terlalu tahu banyak tentang Verb ke 2.

5. Would you like if your teacher

continues to use this technique

to teach writing skill? Why?

Saya setuju karena siswa lain juga bisa

belajar dalam menggunakan tehnik ini,

dapat menambah kosa kata, dan dapat

mengetahui kesalahan yang ada ditulisan

mereka.



No. Interviewer

(The Researcher)

Interviewee

(RPS)

1. What do you think about peer

editing technique? Is it

interesting or not? (Apa

pendapat kamu tentang tehnik

“peer editing”? Apakah tehnik

ini menarik?

Menulis recount text dengan

menggunakan Peer Editing itu menarik

karena bisa mengetahui bentuk Past

Tense yang benar. Dan membuat recount

text lebih mudah. Menggunakan tehnik

peer editing itu menarik.

2. Does peer editing technique

helped you to improve your

writing? Why? ( Apakah tehnik

ini membantu meningkatkan

tulisan kamu? Mengapa?)

Bisa, karena bisa menetahui kesalahan

yang ada ditulisan kami. Dan karena

sudah sering mengoreksi tulisan teman,

saya menjadi banyak mengetahui tentang

Verb 2 dari tulisan teman, sehingga

ketika saya menulis saya bisa memiliki

kosa kata yang baru.

3. Does your writing score

improve by using peer editing

technique? What factors are

influence the improvement of

your writing score? (Apakah

nilai menulis kamu meningkat

dengan menggunakan tehnik

ini? Actor apa saja yang

mempengaruhi peningkatan

nilai menulis kamu?)

Iya meningkat nilai saya Miss. Factor-

faktor yang mempengaruhi itu tidak

malas membaca, teliti dalam

memngoreksi tulisan teman, tidak rebut

di kelas karena biar dalam mengoreksi

tulisan teman itu kita bisa ikut belajar

juga.

4. Did you get problem when you

write a recount text by using

peer editing technique? What is

that?

Tidak ada Miss.

5. Would you like if your teacher

continues to use this technique

to teach writing skill? Why?

Saya sangat setuju karena peer editing

ini bisa membantu siswa dalam aktivitas

menulis.



No. Interviewer

(The Researcher)

Interviewee

(AL)

1. What do you think about peer

editing technique? Is it

interesting or not? (Apa

pendapat kamu tentang tehnik

“peer editing”? Apakah tehnik

ini menarik?

Peer editing itu mengoreksi tulisan

teman Miss. Menarik Miss.

2. Does peer editing technique

helped you to improve your

writing? Why? ( Apakah tehnik

ini membantu meningkatkan

tulisan kamu? Mengapa?)

Bisa, mempermudah dalam menulis

recount text Miss. Karena saat

mengoreksi itu kita bisa tahu banyak hal

Miss, seperti kekurangan tulisan saya

dalam menggunakan Verb 2, letak topic

sentence, supporting sentences, dan

concluding sentence. Setelah dikoreksi

sama teman, kekurangan yang atau

kesalahan dalam tulisan saya dapat saya

perbaiki.

3. Does your writing score

improve by using peer editing

technique? What factors are

influence the improvement of

your writing score? (Apakah

nilai menulis kamu meningkat

dengan menggunakan tehnik

ini? Actor apa saja yang

mempengaruhi peningkatan

nilai menulis kamu?)

Iya meningkat Miss. Factor yang

mempengaruhi adalah adanya

pengetahuan baru saat mengoreksi

tulisan teman yang sudah dipelajari

sebelumnya Miss. Jadi sudah tahu mana

yang salah dan yang benar, verb 2 nya

tahu.

4. Did you get problem when you

write a recount text by using

peer editing technique? What is

that?

Ada Miss. Tentang Simple past Tense,

seperti bentuk verb 2 nya itu Miss tidak

semuanya tahu.

5. Would you like if your teacher

continues to use this technique

to teach writing skill? Why?

Saya sangat setuju karena peer editing

ini kita bisa mengetahui kesalahan dalam

tulisan kita Miss. Sehingga kita bisa

belajar dari koreksi teman dan

memperbaikinya.
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